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Evaluation Team Report 

The purpose of an evaluation under the Individuals with Disabili-
ties Education Act (IDEA) is to determine whether a child is a 
child with a disability who needs special education and related 
services in order to access and make progress in the general 
education curriculum.  

When a child is referred for evaluation, the individualized educa-
tion program (IEP) team, or for initial evaluations the evaluation 
team, is responsible for the analysis, assessment, and documen-
tation of the educational and developmental abilities and needs of 
the child.  This team prepares an evaluation team report (ETR) 
that summarizes the child’s educational needs and documents 
the determination of eligibility for special education.  If the IEP 
team determines that the child is not a child with a disability, that 
determination would be documented in the report as well as the 
determination that the child is a child with a disability. A copy of 
the evaluation team report, including the documentation of eligi-
bility, is given to the child’s parents by the school district. 

In making a determination of eligibility, a child cannot be deter-
mined to be a child with a disability if the determining factor is the 
lack of appropriate instruction in reading (including in the essen-
tial components of reading instruction as defined by federal laws), 
the lack of instruction in math, or limited English proficiency.  If a 
determination is made that a child is a child with a disability and 
needs special education and related services, an IEP must be 
developed for the child in accordance with Ohio statute and fed-
eral laws. 

Annotations for the New 

ETR PR-06 Form 

Using the ETR Form document 

The ETR Form is a dynamic .pdf file that will 
change format as data is entered. Input fields 
expand to accommodate content. Some sections 
may be duplicated as needed. Some sections 
may be omitted based on user responses. Fields 
such as  names and dates are linked to reduce 
duplication of entry. The resulting file with data 
may be saved for future use. 

Although the data is stored in an electronic form, 
this is not by itself an “electronic ETR.” Data is 
stored only within the individual files. Users must 
be careful to establish a file naming system, an 
organized storage system, and a method of ad-
dressing the security of the data files. 
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Evaluation Team Report Cover Page 
STUDENT INFORMATION 

Child’s Name: Enter the first and last name of 
the child 

ID Number: Write in the SSID number, the so-
cial security number of the child, or another 
number that the district utilizes to identify the 
child.  The local district’s policies determine 
which number will be used. 

Grade: Enter the grade or grades the child will 

be in during the school year.  

Date of Birth:  Enter the month, day, and year 

of the child’s birth 

Gender:  Enter M for males and F for fe-

males.  

Street:  Enter the street name and number of 

where the child currently resides.  

City:  Enter the name of the city where the 

child currently resides.  

State:  Enter the name of the state where the 

child currently resides.  

Zip:  Enter the 5 digit zip code where the child 

currently resides.  

District of Residence:  Write the name of the district where the child’s biological or adoptive parents currently re-
side or were last known to reside if the biological or adoptive parents’ whereabouts are unknown.  For children en-
rolled in a community school by their parents or guardian, enter the name of the community school in this section. 

District of Service:  Write the name of the district where the child is currently attending school if different from their 
district of residence.  This may include educational service centers (ESCs), the Ohio Department of Youth Services, 
a MR/DD or other educational entity or public agency. 

Ward of the State: Although the question of whether the child is a ward of the state is not on the ETR form, the 

question must be taken into consideration if the child is in foster care or is in the care and custody of the Ohio De-
partment of Youth Services.  See the definition of  “ward of the State” as outlined in the Operating Standards for 
Ohio Educational Agencies Serving Children with Disabilities . 

Name of Surrogate Parent: If it is determined that the child is a ward of the state AND parental rights have been 
removed from the parents of this child, a surrogate parent must be appointed to represent the educational interests 
of the child and to make educational decisions for the child. The name of the surrogate parent and the surrogate 
parent’s contact information is entered in the section, Parents/Guardian Information, and note must be made that 
this is a  surrogate parent. 
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PARENTS/GUARDIAN INFORMATION 

Name: Enter the first and last name or names of the child’s parents or guardian. NOTE: This box may be repeated 
for parents or guardians who do not live at the same address and do not have the same contact information. 

Street: Enter the street name and number of where the parents or guardian currently reside. 

City:  Enter the name of the city where the parents or guardian currently reside. 

State:  Enter the name of the state where the parents or guardian currently reside. 

Zip:  Enter the five digit zip code of where the parents or guardian currently reside. 

Home Phone: Enter the home phone number of the parents or guardian including the area code. If the parents or 
guardian do not have a home phone, skip this item. 

Work Phone: Enter the work phone number of the parents or guardian including the area code.  If the parents or 
guardian do not have a work phone, skip this item. 

Cell Phone: Enter the cell phone number of the parents or guardian including the area code. If the parents or 
guardian do not have a cell phone, skip this item. 

Email: Enter the email address of the parents or guardian. If the parents or guardian do not have an email address, 
skip this item. 

TYPES OF EVALUATION 

Initial Evaluation: Check this box if this is the child’s first evaluation.  The definition of an initial evaluation in-

cludes: 

 An evaluation completed when a child transitions from Help Me Grow (HMG) to preschool special educa-
tion; 

 An evaluation completed for a child who has never been identified as a child with a disability under the 
Individuals with Disabilities Education Act of 2004 (IDEA) when the parents or the district first suspect a 
disability; 

 An evaluation completed for a child who was previously exited from special education services AFTER an 
evaluation was completed that showed the child was no longer a child with a disability and eligible for 
services under IDEA, and now the district feels the child may have a disability and needs services. NOTE: 
A child whose evaluation team report (ETR) has expired, i.e., over three years old, or whose IEP has not 
been reviewed or revised for over twelve months, does not qualify for an initial evaluation.  In this case, 
the child needs a reevaluation. 

 An evaluation completed for a child who moves in from out of state with identification as a child with a 
disability under IDEA and the IEP team at the receiving school determines that they will conduct an 
evaluation to determine if they agree with the out-of-state sending district that the child is a child with a 
disability under IDEA.  

 
Reevaluation: Check this box if the child has already been identified as a child with a disability under IDEA.  If the 
child’s last evaluation or individualized education program (IEP) has expired prior to beginning this current evalua-
tion, this box is checked unless the child was exited from all special education and related services by an IEP team 
after the completion of a reevaluation that showed that the child was no longer eligible for services under IDEA.  In 
this case, see “Initial Evaluation” in the preceding paragraph.  If the child has moved into Ohio from an out-of-state 
district and an Ohio district accepted the child’s out-of-state evaluation by not conducting an evaluation and serving 
the child under either the child’s out-of-state IEP or an IEP written by the receiving Ohio district, this box is checked 
as this is a reevaluation for the child. Please see the preceding paragraph “Initial Evaluation” for further information. 

Date of Meeting: Enter the date, i.e., month, day, and year, that the evaluation team meeting is held. This meeting 
must occur within 60 calendar days of the date that the district received parental consent for testing and within 90 
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calendar days from the date of referral, whichever is shorter.   

Date of the last ETR: Enter the date, i.e., month, day, and year, 
of the child’s last evaluation team report (ETR). If the child has 
recently moved into the district and the district, after making rea-
sonable attempts to obtain the child’s last ETR, has not been able 
to do so, enter the words “Not Available” in the space provided. 

Referral Date: Enter the date, i.e., month, day, and year, that the 
district received the parents’, school district’s, or other educa-
tional agency’s request for an initial evaluation or reevaluation. If 
an initial evaluation is requested, the district must determine if a 
disability is suspected and provide the parents of the child prior 
written notice within 30 calendar days of receiving the referral.  If 
a reevaluation is requested, the district must, within a reasonable 
amount of time from the time the referral is received, work with 
the parents and other members of the IEP team to plan and com-
plete the requested reevaluation. See Procedures and Guidance 
for Ohio Educational Agencies Serving Children with Disabilities, 
section 6.5 for additional information on procedures for conduct-

ing a reevaluation. The referral date for reevaluations is the 
date the team fills out the planning form and not when the PR-01 form is sent out. 

Date Parent Consent Received: Enter the date, i.e., month, date, and year, the district receives parental consent 
for testing  as the date that begins the 60-day timeline for the initial evaluation to be completed. If the date the 
parental consent is received differs from the date that the parent signed the consent form, the district should docu-

ment the date of receipt. If the parent is giving consent for an additional assessment, such as an assessment 
to determine the need for a related service, after the ETR and IEP have been completed, the additional as-
sessment and amendment of the IEP, if appropriate, must happen within a reasonable amount of time.  This 
assessment for a related service does not change the date that the current ETR must be reviewed and re-
vised and the assessment for the related service must be reviewed and revised on the same date at the cur-
rent ETR. If the parent is giving consent for additional assessments for a reevaluation, there is no 60-day 
timeline, but the assessments and reevaluation must be completed by the three-year anniversary of the pre-
vious evaluation. 

ETR FORM STATUS 

As each section of the ETR is completed and the check box at the end of each section is checked as completed, the 
form will automatically place a check mark in each box in this section.  This management tool allows a supervisor or 
administrator to quickly and easily identify the additional issues and work needed to be completed to have a finished 
ETR.  This section may also be used manually by those districts using the form in hard copy format. 

Part 1: Individual Evaluator’s Assessment (Separate Assessment for each Evaluator): This box will be 
checked when all individual evaluators complete the summaries of their assessments.  

Part 2: Team Summary: This box will be checked when the evaluation or IEP team completes the summary of all 
individual assessments found in Part 1.  See annotations under Part 2: Team Summary to determine the portions of 
this section that may be completed as a draft before the eligibility determination meeting. 

Part 3: Documentation for Determining the Existence of a Specific Learning Disability: This box will be 
checked if the child is currently identified as a child with a specific learning disability or the team suspects that the 
child may have a specific learning disability.   
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Part 4: Eligibility: This box will be checked when the eligibility or IEP team makes a determination as to whether or 
not the child is or continues to be a child with a disability.  This 
determination is made when all assessments have been com-
pleted by the individual evaluators, and the team has reviewed 
and summarized all information about the child in Parts 1 and 2 of 
this form.  

Evaluation Team: This box is checked when all evaluation or 
IEP team members sign and date this report and indicate whether 
they agree with the report. If a team member disagrees with this 
report, the team member must attach a statement of disagree-
ment to the report. 

INSTRUCTIONS 

This section provides a brief overview of the entire form and the 
information contained in each part of the form. These directions 
also identify the parts of the form required to be completed for all 
children, as well as those parts that are completed only for chil-
dren who are suspected of have a specific learning disability. 

Choose a Planning Form: Select either Preschool or School 
Age to determine the planning form used for this process. (Found 
at the end if the ETR Form. 

1 Individual Evaluator’s Assessment 
Evaluator Name: Enter the first and last name of the individual evaluator who will be conducting the assessment or 
assessments that will be summarized in this part. 

Position: Enter the position held by the individual evaluator who will be conducting the assessment or assessments 
that will be summarized in this part, for example, school psychologist, director of special education, regular educa-
tion teacher, intervention specialist. 

Areas of Assessment: Enter the area or areas that will be assessed by the individual evaluator who will be con-
ducting the assessment. These areas will be found on the planning form and may include, but are not limited to, 
vision, hearing, fine and/or gross motor skills, academic skills, speech and language development, social-emotional 
functioning, behavior, cognitive ability, adaptive behavior, secondary transition skills (job interests and preferences, 
abilities and aptitudes, job specific work skills).  

For preschool: The areas of assessment pertain to the reason for referral and the suspected disability. 

Evaluation Methods and Strategies: Check the box or boxes next to the type of assessment or assessments that 
will be completed by the individual evaluator who will be signing this part of the form.  If more than one type of as-
sessment will be completed, check all assessment methods that will be conducted by this individual evaluator. 

For preschool: the following must be evident in the area of the suspected disability (Rule 3301-51-11(C)(1): 
 Information from Part C for children transitioning from early intervention (this will be noted on the IEP un-

der timelines so there is a cross check to see if this information is part of the ETR); 

 Observations in more than one setting and in multiple activities; 

 Interview (information provided by parents or caregiver); 

 Criterion-reference (curriculum-based); and 

 Norm-referenced evaluation. 
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Assessment Information: Provide a summary of the information obtained by the individual evaluator in accordance 
with the child’s evaluation plan. The summary will include the three components found on the form, i.e., a summary 
of the assessment results, a description of the child’s educational need(s), and implications for instruction and pro-
gress monitoring.  

 
Summary of Assessment Results: Provide a detailed summary of the information obtained from the assessment 
methods and strategies administered by the individual evaluator, including the summary by the classroom 
teacher on  the performance of a child on a daily basis. The summary should provide a clear and understand-
able description of the child’s performance and the relationship of the assessment results to the reason the child 
was referred for an evaluation. The summary should also identify any conditions or limitations that may have influ-
enced the validity of the results, including any implications for children who are culturally and linguistically diverse. 
The evaluation should also describe the strengths of the child as this information can assist in the develop-
ment of effective interventions and can be used to support the child’s success within the general education 
curriculum. Reports (including charts and graphs) that are germane to serving the child can be attached to 
the form or inserted into the form, but the parts of the report that are needed by the team to make a determi-
nation on eligibility and services must be summarized in the form. (Charts and graphs cannot be inserted 
into the ETR form if a district is using ODE formatting.  Those districts using vendors who have reformatted 
the form may be able to insert charts and graphs.) 

Description of Educational Needs: Based on all of the data and information gathered during the evaluation proc-
ess, provide a concise summary of the child’s educational needs.  This summary will include areas of academic 
weakness, but could also address other important needs related to the child’s educational success including behav-
ior, social-emotional skills, speech and language skills, functional needs, physical and medical needs, and skills 
related to successful secondary transition.  The needs identified in this section should tie directly to the implications 
for instruction and progress monitoring below and should provide direction for the development of the child’s IEP if 
the child is determined to be eligible for special education and related services, or is determined to continue to be 
eligible for special education and related services. 

For preschool: The description of educational needs may include the precursor skills not usually associated with 
“education” and particularly content standards. The key is to focus on how the child will access the general pre-
school curriculum - books, blocks or sand table - as well as inter-
actions with peers and adults in the classroom. Educational 
needs also may include accommodations/modifications for the 
child to participate in free play, in transportation/bus, and general 
mobility. The educational needs and access to the general cur-
riculum are closely associated with the daily schedule of the child 
and may include transitions from one environment to another. 

Implications for Instruction and Progress Monitoring: Provide 
information on how the child’s educational needs have an impact 
on the child’s progress in the general education curriculum.  This 
section should address each of the child’s educational needs 
identified in the previous section with a summary of the types of 
supports, services, or specially designed instruction, if appropri-
ate, that is necessary to address those needs and to enable the 
child to progress in the general education curriculum.  For chil-
dren who are not cognitively impaired, the supports, services, and 
specially designed instruction should be designed with the goal of 
accelerating the child’s progress in the general education curricu-
lum to meet the performance level of the child’s regularly devel-
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oping peers. 

For preschool: The special education classroom is to implement a research-based early childhood curriculum, and 
this section of the ETR describes any implications for accommodations/modifications that are needed for the child to 
access that general curriculum. The same would be true for itinerant teacher services in a community or general 
preschool program.  The curriculum would be comprehensive to address developmental and functional skills as well 
as the content standards for early learning (not kindergarten).  

Evaluator’s Signature: The evaluator signs and dates the evaluation. If the district has the form electroni-
cally and would prefer the evaluator to sign and date the signature page of the evaluation team report (ETR) 
because the district does not have electronic signature capability, the evaluator’s naume and title should be 
typed in this spece with a notation that the evaluator’s signature can be found in Section 5—Signatures—of 
the ETR report. 

Date: Enter the date, i.e., month, day, and year, when the assessment was completed. 

2 Team Summary 
Part 2 of this form is completed by the evaluation or IEP team.  The chair of the team, or other person designated, 
may complete the following sections as a draft prior to the team meeting: Interventions Summary,  

Reason(s) for Evaluation, Summary of Information Provided by Parents of the Child, Summary of Observa-
tions,  Medical Information, and Summary of Assessment Results.  The Summary of Observations is required 
to be completed for all children who have been identified as having a specific learning disability or who are sus-
pected of having a specific learning disability.  The Summary of Observations is not required to be completed for 
children who do not have or are not suspected of having a specific learning disability. The team should remember 
that all of these sections may be changed during the evaluation or IEP team meeting based on the discussions and 
information provided during the meeting.  The last two sections, Description of Educational Needs and Implications 
for Instruction and Progress Monitoring, will be completed by the entire team during the meeting, based on a review 
of all Part 1 submissions, as well as a review of the previous sections in this part of the form. Team discussions and 

any additional information that is brought to the evaluation team meeting should be considered in the last two sec-
tions. 

Interventions Summary: Provide a summary of the targeted and/or intensive interventions that have been imple-
mented prior to referral or as part of the comprehensive evaluation.  This summary should include a description of 
the intervention(s) selected and the length, intensity, frequency, and duration of the intervention(s), i.e., systematic 
and explicit phonics instruction provided to the child in a small group of 5 students for 30 minutes a day, 5 times per 
week, for 10 weeks. This summary should also include the assessment method used to monitor the progress of the 
intervention, i.e., curriculum-based measurement or systematic observation, and the frequency that the child’s pro-
gress was monitored, i.e., systematic behavioral observations conducted at 15 minute intervals for one hour ,two 
times a day ,for four weeks tracking on-task behavior and recording the nature of any off-task behaviors.  The sum-
mary also should provide an analysis of the data collected that provided evidence the child may require specialized 
instruction in addition to regular classroom instruction, i.e., evidence collected that resulted in a referral for a com-
prehensive evaluation.  Many districts use technology that allows for a graphic portrayal of child progress, and these 

charts can be attached to this report to further illustrate the child’s progress. For revaluations, the team will re-
cord the actual intervention data that the implementation of the IEP has generated. 

For preschool: The interventions summary should include information from Part C if applicable, community pre-
school/child care provider if applicable, and the family. If the district has an established relationship with a commu-
nity provider for LRE in general, the district may have provided research-based interventions for other children in 
that setting or provided information to the community staff on interventions. Family information may be summarized 
under “Summary of Information provided by Parents.” 



Using the ETR Form 

Revised November 2009  8  

Reason(s) for Evaluation: Enter the specific 
reason or reasons that the child was referred 
for a comprehensive evaluation to determine if 
the child has a disability condition or continues 
to have a disability condition and is in need of 
special education and related services.  

Summary of Information Provided by Par-
ents of the Child: Provide a summary of any 
information that has been provided by the par-
ents of the child.  This will include the informa-
tion contained on the referral PR-O4 form.  This 
form may be attached to this report and refer-
enced here.  This summary also may contain 
the results of behavioral checklists, interviews, 
meetings, or outside evaluations that the par-
ents have provided to the team.  Information 
that is provided by the parents during the 
evaluation and IEP team meeting will be en-
tered under this section. 

Summary of Observations (only required for 
preschool and SLD): A child is to be observed 
in the child’s learning environment including the 
regular classroom setting.  For children who are 
preschoolers or are out of school for medical or 
disciplinary reasons, a team member must ob-
serve the child in an environment appropriate 
for a child of that age. The observation may be 
done prior to the child’s referral for a suspected disability or may be done as part of the referral process.  If the ob-
servation is done as part of the referral process for a suspected disability, the district must first obtain parental con-
sent.  In this section, summarize the child’s academic performance and behavior in the areas of difficulty as ob-
served in the child’s learning environment, including the regular classroom setting.  The data obtained through ob-
servational methods and summarized in this section should quantify the child’s performance in terms of frequency, 
duration, intensity, or quality. 

Medical Information: Provide any relevant medical information that has an impact on the educational needs of the 
child or is considered necessary to ensure the child’s health or safety while attending school.  This information may 
include documentation of the child’s medical and health history, a record of any medications that the child is cur-
rently taking, or the need for school personnel to dispense medications during the school day, an explanation of any 
medical procedures that need to be performed during the school day, such as intermittent catheterization, and infor-
mation that the child has a medical condition such as seizures or diabetes, including any instructions that school 
personnel should follow based on this information. 

Summary of Assessment Results: Provide a concise summary of the key findings across all of the assessment 
information gathered that led to the conclusions of the team.  This summary should not provide the level of detail 
included in the assessment information provided by individual evaluators but should provide a succinct summary 
based on an integration of all the assessment information provided by the individual evaluators and the parents (and 

any other service providers invited by the parents to participate).  The evaluator should also describe the 
strengths of the child as this information can assist in the development of effective interventions and can 
be used to support the child’s success within the general education environment. 
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Description of Educational Needs: Based on all of the data and information gathered during the evaluation proc-
ess, provide a concise summary of the child’s educational needs.  This summary will include areas of academic 
weakness, but could also address other important needs related to the child’s educational success including behav-
ior, social-emotional skills, speech and language skills, functional needs, physical and medical needs, and skills 
related to successful secondary transition. The needs identified in this summary should tie directly to the implica-
tions for instruction and progress monitoring below and should provide direction for the development of the child’s 
IEP, if the child is determined to be eligible for special education services or is determined to continue to be eligible 
for services. 

For preschool: The description of educational needs may include the precursor skills not usually associated with 
“education” and particularly content standards. The key is to focus on how the child will access the general pre-
school curriculum books, blocks ,and table - as well as interactions with peers and adults in the classroom. Educa-
tional needs may also include accommodations/modifications for the child to participate in free play, in transporta-
tion/bus, and general mobility. The educational needs and access to the general curriculum are closely associated 
with the daily schedule of the child and may include transitions from one environment to another 

Implications for Instruction and Progress Monitoring: The team should provide information on how the child’s 
educational needs have an impact on the child’s progress in the general education curriculum.  The team will do this 
by addressing each of the child’s educational needs identified in the previous section with a summary of the types of 
supports, services, or specially designed instruction, if appropriate, that is necessary to address those needs and to 
enable the child to progress in the general education curriculum.  For children who are not cognitively impaired, the 
supports, services, and specially designed instruction should be designed with the goal of accelerating the child’s 
progress in the general education curriculum to meet the performance level of the child’s regularly developing peers. 

For preschool: The special education classroom is to implement a research-based early childhood curriculum, and 
this section of the ETR describes any implications for accommodations/modifications that are needed for the child to 
access the general curriculum. The same would be true for itinerant teacher services in a community or general pre-
school program.  The curriculum would be comprehensive to address developmental and functional skills as well as 
the content standards for early learning (not kindergarten). 

 Examples include: 
 Child can follow only one-step directions.  
 Child needs special equipment for mobility, communication, fine motor activities. What are the implica-

tions that need to be addressed for the environment, classroom setup, materials, and access to materials 
and children? (Remember a preschool classroom is not one of desks and chairs but of carpet, blocks, 
paints, and sand table, and mobility issues will be different than that for an older child.) 

 Child needs APE.  How does this generalize to the classroom? 

 Child has articulation errors beyond what is developmentally appropriate for his or her age.  What type of 
modeling and nonthreatening practice will be embedded in everyday instruction? 

 Child is still in diapers or pull-ups.  What does this mean for keeping the child safe and healthy and main-
taining the child’s personal privacy? 

  
Considerations for instruction and progress monitoring: 

 How do all staff support an accommodation, such as one-step directions? 

 How do related service staff provide support for the child in the classroom? 

 Does the child need to be removed from the setting for any type of service? If so, why? And how will infor-
mation be shared with the other staff and family? 

 How are all staff sharing information about progress monitoring? 

 How will the family be involved in discussing progress monitoring? 
  
Rule 3301-51-11(E) addresses child progress (which aligns to the requirements in the Early Learning Program 
Guidelines, Section 2, Outcome 1, Goals 3 and 4). 

 A school district shall measure a child’s progress using multiple sources of information. Information must 
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be obtained across multiple settings, representing a variety of interactions and input from parents and 
staff involved with the child. 

 Information shall be analyzed to evaluate the conditions under which desired behaviors occur, and, if the 
desired behavior is not demonstrated, an analysis of contributing factors shall be conducted and changes 
in the environment, curriculum, and instruction shall be con-
sidered. 

  
The child’s current demonstration of developmental skills and pre
-academics provide the foundation for any accommodations or 
modifications to the curriculum. Ongoing progress monitoring as 
required by rule provide the basis for evaluating a child’s skill 
level, acquisition, and use of knowledge, positive social-emotional 
skills, and use of appropriate behaviors to take care of personal 
needs. This includes the required reporting of the Get It, Got It, 
Go! and Ages and Stages Questionnaire: Social-Emotional 
scores and a summary of multiple sources of information describ-
ing a child’s progress, using the Early Childhood Outcomes Sum-
mary Form, at least twice annually. 

3 Documentation for Determining the 
Existence of a Specific Learning Disabil-
ity 
REQUIRED NOTIFICATION 

If the child has participated in a process that assessed the 
child’s response to scientific, research-based interventions, indicate if the parents were notified about the 
following before the initial evaluation: 

The state’s policies regarding the amount and nature of student performance data that would be col-
lected ,and the general education services that would be provided Yes No: For information about this 
topic ,please see the Ohio Administrative Code at 3301-35-06. The federal regulations at 34 C.F.R. 300.311(a)(7), 
require a district to provide to parents of children suspected of having a specific learning disability information or 
notification about the intervention process that the state uses to address children who are at risk of not achieving 
adequately for the child’s age or state-approved grade level standards in the regular education environment.  In 
Ohio this policy is found in rule 3301-35-06.  The district would notify the parent, either verbally or in writing, of the 
contents of rule 3301-35-06. This requirement is only for children who have participated in a process that assesses 
the child’s response to scientific research-based intervention. This may be a written or verbal explanation of the re-
quirements for school districts found in rule 3301-35-06. The written or oral notification described in this statement 
looks “backward” at actions that have already taken place prior to conducting an initial evaluation for a suspected 
disability. Place a checkmark in the “Yes” box if the district notified the parents of the contents of rule 3301-35-06 
prior to conducting an initial evaluation for a suspected disability.  Place a checkmark in the “No” box if the district 
did not take this action. 

Strategies for increasing the child’s rate of learning: The district is required to provide the parents of a child with 
a suspected specific learning disability a summary of the strategies implemented by the district to increase the 
child’s rate of learning. Interventions are generally provided to children prior to suspecting that a child has a disabil-
ity condition, and parents should be involved to the extent possible in planning the intervention(s) for their child and 
in reviewing their child’s progress as a result of the intervention(s). If the parents are unable to attend intervention 
planning meetings, the district can communicate with the parents through phone calls, emails, and other methods of 
communication to inform them of the strategies being implemented to accelerate their child’s rate of learning. Place 
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a checkmark in the “Yes” box if the district provided notification to the parents, or place a checkmark in the “No” box 
if the district did not take this action. 

The parents’ right to request an evaluation: When a child is not meeting expectations for the child’s age or state-
approved grade-level standards in the regular education environment, and the district has decided to use a process 
that assesses the child’s response to scientific research-based intervention, the district must notify or inform the 
child’s parents that they have a right to request an evaluation for a suspected disability under IDEA. Place a check-
mark in the “Yes” box if the district notified the parents of their right to request an evaluation for their child.  Place a 
checkmark in the “No” box if the district did not take this action. 

A. Identified Areas: This section must be completed for all children who are identified with a specific learning dis-
ability (SLD) or who are suspected of having a SLD. Check the box or boxes next to the area or areas that the team 
has determined the child is not achieving adequately for the child’s age or state-approved grade-level standards, 
when provided with high quality learning experiences and instruction prior to or as part of the referral process. 

B. Response to Scientific Research-Based Intervention: Either this section or section C must be completed by 
the evaluation team. If the district used a process based on a child’s response to scientific, research-based interven-
tion to determine if the child had a specific learning disability (SLD), the team should summarize the results of the 
intervention or interventions implemented in this section.  The specific description of the intervention(s) implemented 
and the method(s) used to measure the child’s progress should be documented in the “intervention summary” in-
cluded in 2 Team Summary (see instructions in that section for details) and does NOT need to be repeated in this 
section of the ETR. The information included in this section should focus on the analysis of the data collected while 
measuring the progress of the child’s performance.  In order to determine that the child has a SLD, these data must 
provide evidence to support the decision that the gap between the child’s actual and expected performance cannot 
be closed without the support of specialized instruction delivered through special education and related services. If 
the team determines that the assessment data provide this evidence, one or more of the areas identified in section 
A should be checked. Since the data from this process is being used to make an eligibility determination for special 
education, a brief description should be provided in this section to explain how the district ensured that the interven-
tion(s) were delivered with fidelity. 

C. Patterns of Strengths and Weaknesses: Either this section or section B must be completed by the evaluation 
team. If the district conducted an evaluation process to deter-
mine if the child exhibited a pattern of strengths and weaknesses 
in performance, achievement or both, relative to age, state-
approved grade-level standards or intellectual development, the 
team should summarize the results in this section.  This evalua-
tion process should employ techniques that possess adequate 
reliability and validity and should reliably measure constructs or 
factors that research has shown to be functionally related to chil-
dren’s learning and behavior.  The summary of the results from 
this process should document a pattern of strengths and weak-
nesses, using multiple sources of data and information, to sup-
port the team’s decision to identify the child’s need for special-
ized instruction.  If the team makes this decision based on the 
data collected, one or more of the areas in section A should be 
checked. 

D. Exclusionary Factors: Place a check mark in all boxes that 
are NOT the primary reason for the child’s academic deficien-
cies.  If any of the boxes are left unchecked, the box or boxes 
not checked identify factors that are the primary reason for the 
child’s academic deficiencies and the child cannot be determined 
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to be a child with a specific learning disability under IDEA.  If all boxes are checked, the child may have a specific 
learning disability.  

E. Documentation Underachievement not due to Lack of Appropriate Instruction. Data that demonstrates 
that prior to, or as part of the referral process, the child was provided appropriate instruction in regular edu-
cation settings, delivered by qualified personnel.  Summarize the data used by the team to document this 
requirement: It is the expectation of federal and state laws and rules that children will master the content that is 
state approved for the child’s age and grade level when provided with high quality instruction delivered by highly 
qualified teachers who have subject area expertise. If the child is not achieving adequately for the child’s age or 
state-approved grade-level standards when provided with learning experiences and instruction appropriate for the 
child’s age and aligned with grade-level academic content standards, the child may have a specific learning disabil-
ity (SLD). In this section summarize the data that provides evidence the child was appropriately instructed by highly 
qualified personnel in the general education setting either prior to or as part of the referral process.  AND 

Data-based documentation of repeated assessments of achievement at reasonable intervals, reflecting for-
mal assessment of the child’s progress during instruction, provided to the child’s parents. Summarize the 
data-based documentation used by the team to document this requirement: Provide information describing the 
methods used to monitor the child’s progress in the regular education setting to ensure the child was meeting ex-
pectations outlined in the grade-level content standards. One assessment method, called formative assessment, 
often referred to as short-cycle assessment, and generally incorporated into classroom practice, allows the teacher 
to assess a child’s understanding of grade-level content standards while instruction is occurring. Another type of 
formative assessment, often referred to as curriculum-based measurement, is used to screen all children to ensure 
they are meeting key benchmarks and to assess a child’s progress when the child is receiving targeted and inten-
sive interventions. Summarize the results of any assessments used to monitor the child’s progress during instruc-
tion, and describe how these results were shared with the child’s parents. 

F. Observation: If the team has already provided information on observation in the Summary of Observations sec-
tion found in part 2 of this form, the information does NOT have to be repeated in this section.  Simply note in this 
section that the information is found in 2 Team Summary.  A child is to be observed in the child’s learning environ-
ment that must include the regular classroom setting.  For children who are preschoolers or are out of school for 
medical or disciplinary reasons, a team member must observe the child in an environment appropriate for a child of 
that age. The observation may be done prior to the child’s referral for a suspected disability or may be done as part 
of the referral process.  If the observation is done as part of the referral process for a suspected disability, the dis-
trict must first obtain parental consent.  In this section, summarize the child’s academic performance and behavior in 
the areas of difficulty as observed in the child’s learning environment, including the regular classroom setting.  The 
data obtained through observational methods and summarized in this section should quantify the child’s perform-
ance in terms of frequency, duration, intensity, or quality. 

G. Medical Findings: Provide any additional medical information not already provided in 2 Team Summary that 
would have an impact either on the child’s eligibility under IDEA or on the range of supports and services the child 
will need to be successful and safe in the educational environment. 

For preschool: Preschool programs must have a medical statement on file for every child enrolled in a center-
based program (Preschool program licensing, Rule 3301-37-08(A)) and are to address health and developmental 
screenings for all children (Early Learning Program Guidelines, Section 1, Outcome 1, Goals 1 and 2). These ad-
dress the general needs of children and may provide information regarding the disability, but in-depth medical find-
ings in relationship to the disability will probably be separate and distinct from the licensing medical statement. 
Screenings indicate only further assessment is needed and are not appropriate for this section; any follow-up based 
on a screening would be appropriate information for this section. 
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4 Eligibility 
ELIGIBILITY DETERMINATION 

It is the determination of the team that: 

The determining factor for the child’s poor performance is 
not due to a lack of appropriate instruction in reading or 
math or the child’s limited English proficiency.  For the pre-
school-age child, the determining factor for the child’s poor 
performance is not due to a lack of preschool pre-
academics. Yes No: It is the expectation of federal and state 
laws that children will master the content that is approved by the 
state for the child’s age and grade level, when provided with high 
quality instruction delivered by highly qualified teachers who have 
subject area expertise. Before determining that a child is a child 
with a disability, the team must ensure that the primary reason for 
the child’s academic deficiencies is NOT one of the factors listed 
above or the child will NOT be eligible for special education and 
related services. Special education and related service” is a 
phrase that means that the child is eligible for special education 
and, in this context, it is not speaking about related services per 
se. One reason for a child’s poor performance could be a lack of 
appropriate instruction in reading and math, especially if the child 
has moved frequently and has attended numerous districts and 
buildings within districts. Another reason could be a child’s excessive absences or truancy from school. Although a 
child can still have a disability given these circumstances, prior to identifying the child as a child with a disability, the 
team should determine how the child responds to high quality instruction and intervention provided in the child’s 
current setting. In the case of a preschool child, the team must decide if the child had adequate access to pre-
academic instruction before determining eligibility for special education services. 

If the child is an English Language Learner, the team must determine if the primary reason for the child’s inability to 
progress as expected could be due to a lack of English proficiency rather than a disability. The team must consider 
if the child’s educational experience to date has been inconsistent, or if an immigration experience has had an im-
pact on the child and may explain the child’s underachievement.  Another factor to consider would be the extent to 
which the child has been provided with instruction and intervention that has been designed to be responsive to the 
child’s level of proficiency in the English language. If none of these factors is the primary reason the child is not pro-
gressing adequately in the general education curriculum, check the “Yes” box.  If any of these factors is the primary 
reason the child is not progressing adequately in the general education curriculum, check the “No” box.  In this case, 
the child will NOT be eligible for special education 

The child meets the state criteria for having a disability or continues to have a disability) based on the data 
provided in this document. Yes No: If the child meets one of the definitions for a disability in the state and federal 
rules or laws and meets all additional eligibility criteria for a specific disability category, the team checks the “Yes” 
box.  If the child does not meet the eligibility criteria for any of the disability categories, the team checks the “No” box 

The child demonstrates an educational need that requires specially designed instruction. Yes No: In addition 
to meeting the eligibility criteria for the disability condition, the team must determine that the presence of the disabil-
ity has an adverse impact the child’s educational performance, and specially designed instruction is necessary for 
the child to make progress in the general education curriculum.  Check the “Yes” box if the child needs specially 
designed instruction to make progress in the general education curriculum.  Check the “No” box if the child does not 
need specially designed instruction to make progress in the general education curriculum. 
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The child is eligible for special education and related services under the category of: Write the name of the 
category for which the child is eligible for services.  Write only one category in this space.  The category named in 
this space will match the category that the district enters into EMIS for funding purposes. 

Basis for Eligibility Determination: Provide a justification for the eligibility determination decision, describing how 
the child meets or does not meet the eligibility criteria as defined in Ohio Administrative Code 3301-51-01(B) (10) 
(Definitions) and 3301-51-06 (Evaluations).  Include how the disability affects the child’s progress in the general 
education curriculum. This section should not be a summary of the evaluation team report as that was provided in 2 
Team Summary of this form.  This section should directly tie the child’s performance and needs to the eligibility cri-
teria for the category for which the child was found eligible. For example, if the child was found eligible in the cate-
gory of Other Health Impaired (OHI), the team would explain how the child’s health or medical condition limits the 
child’s strength, vitality, or alertness and how that limited strength, vitality or alertness directly affects the child’s in-
ability to adequately progress in either some or all parts of the general education curriculum. 

For Preschool:  

The team must consider the following: 
Were the disability categories, exclusive of developmental delay, considered first for eligibility?  

 If the child were eligible in the areas of speech/language impairment, cognitive disability, or emo-
tional disturbance, did the team decide to use the term, developmental delay?  

 No additional evaluations are required to use the term developmental delay if the child qualifies as a 
preschool child with a disability under speech/language impairment, cognitive disability, or emotional 
disturbance,                     

 If developmental delay is the eligibility criteria:  
 Did the team consider all the other disability categories first? If not, this term cannot be used 

unless a child is transferring from another district and already has this disability category.  
 Is there evidence of a delay in physical, cognitive, communication, social-emotional, or adaptive 

development?  
 Is the delay substantiated by 2.0 standard deviations below the mean in one area or 1.5 standard 

deviations below the mean in more than one area of development listed in (b)?  
 If the delay is not substantiated in (c), the team should explain the preponderance of evidence as 

to how the child qualifies.  
  
Age considerations for eligibility for preschool: 

 Will the child be age 3 by December 1st? If so, the child may begin in a district program at the start of the 
school year (implementation date of the IEP). 

  Is the child age 6 as of the district kindergarten entry date? If so, the child is not eligible for preschool 
special education and must be served through a school-age/kindergarten program. 

 Is the child age 5 as of the district kindergarten entry date? If so, the child may be served in preschool or 
kindergarten; this decision has implications for instruction and goal setting. A child in kindergarten is 
served through a school-age/kindergarten program and the K content standards (not the Early Learning 
Content Standards) are used to reflect what a child should know and be able to do. 

 If a child is age 5 as of the district kindergarten entry date but will be 6 by December 1, districts must con-
sider kindergarten before electing that the child continue in preschool. 

 If this is a reevaluation, and the child is 5 years of age and therefore age-eligible for kindergarten, districts 
should consider kindergarten. 

  
Additional Considerations: 
If a preschool child is being evaluated for a specific learning disability: 

 Is this related to oral expression or listening comprehension? 

 How does this compare to a speech/language impairment? Or a communication delay? 
The team’s documentation should discern the rationale for SLD instead of other SLP for a preschooler. 
  



 

Revised November 2009 15  

Evaluation Team Report 

5 Signatures 
DATES 

Date of Meeting: Enter the date, i.e., month, day, and year, that the evaluation team meeting is held. This meeting 
must occur within 60 calendar days of the date that the district received parental consent for testing and within 90 
calendar days from the date of referral, whichever is shorter.   

Date of the last ETR: Enter the date, i.e., month, day, and year, of the child’s last evaluation team report (ETR). If 
the child has recently moved into the district and the district, after making reasonable attempts to obtain the child’s 
last ETR, has not been able to do so, enter the words “Not Available” in the space provided. 

Referral Date: Enter the date, i.e., month, day. and year, that the 
district received the parents’, school district’s or other educational 
agency’s request for an initial evaluation or reevaluation. If an 
initial evaluation is requested, the district must determine if they 
suspect a disability and provide the parents of the child prior writ-
ten notice within 30 calendar days of receiving the referral.  If a 
reevaluation is requested, the district must, within a reasonable 
amount of time from the time the referral is received, work with 
the parents and other members of the IEP team to plan and com-
plete the requested reevaluation. See Procedures and Guidance 
for Ohio Educational Agencies Serving Children with Disabilities, 
sections 6.5 for additional information on procedures for conduct-
ing a reevaluation. 

Evaluation Team: Each member of the evaluation or IEP 
team who attends the ETR meeting will complete each compo-
nent of the grid found in this section.  Each team member who 
attended the meeting should place a check mark in the appro-
priate box under the column labeled “Status,” showing whether 
they agree or disagree with the conclusion of the report.. All oth-

ers who provided input and all related service personnel who 
completed an assessment and signed and dated that as-
sessment, i.e., Part 1, but did not attend the ETR meeting are not required to sign in this section of the 
evaluation team report (ETR). 

The team must, in 4 Eligibility, make a determination as to whether the child is a child with a disability and requires 
special education and related services.  Eligibility is determined by the consensus of the team.  The “Status” column 
in this section should not be used as a voting mechanism to answer 4 Eligibility.  This column is used to document 
those members who may be in disagreement with the conclusions reached by the team when 4 Eligibility was com-
pleted. 

Statement of Disagreement: If a team member checks the “Disagree” box in the grid described above, the team 
member must attach a written statement to the evaluation team report explaining the reason(s) for disagreeing with 
the team’s decision. These written statements become a part of the report and cannot be removed from the report.  
When the report is released to any party, the statements of disagreement are released with the report. 

For billable services under Medicaid, see Medicaid School Program (MSP) Plan of Care (POC) IEP/ETR Re-
quirements in Required Documents on www.edresourcesohio.org/ or for complete information on the Medi-
caid School Program, go to www.education.ohio.gov/; keyword: Medicaid . 
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Evaluation Planning Form 
School Age Disability Determination 

Child’s Name: Enter the first and last name of the child. 

ID Number: Write in the SSID number, the social security num-
ber of the child, or another number that the district utilizes to iden-
tify the child.  The local district’s policies determine which number 
will be used. 

Date of Birth:  Enter the month, day, and year of the child’s 

birth. 

Team Chairperson: Enter the name of the chair of the team or 

other person designated to oversee the evaluation process. 

The team chairperson may or may not be the district repre-

sentative for the IEP team.  Please note that the IEP team 

and other qualified professionals, as appropriate, must be 

involved in the review of existing evaluation data.  The de-

termination of eligibility is done by a group of qualified 

professionals and the parent.  This group may or may not 

include the district representative. Therefore, the signature line for the district representative may be left 

blank or may be utilized by the team chairperson by simply scratching out “district representative” and 

adding in “team chairperson.” 

Suspected Disability: Enter the category or categories of suspected disabilities as defined in the Operating 

Standards for Ohio’s Educational Agencies Serving Children with Disabilities, Rule 3301-51-01(B)(10). 

Team Members: Enter the first and last names of all team members along with their positions. 

Date of Plan: Enter the date that the evaluation or IEP team planned the child’s evaluation. The planning proc-

ess does not require the team to conduct a face-to-face meeting, but the entire team’s input, including that of the 

parents, must be gathered and recorded using this form, before the evaluation begins.  

Initial Evaluation: Check this box if this is the child’s first evaluation.  The definition of an initial evaluation in-

cludes: 

 An evaluation completed when a child transitions from Help Me Grow (HMG) to preschool special educa-
tion; 

 An evaluation completed for a child who has never been identified as a child with a disability under the 
Individuals with Disabilities Education Act of 2004 (IDEA) when the parents or the district first suspect a 
disability; 

 An evaluation completed for a child who was previously exited from special education services AFTER 
an evaluation was completed that showed the child was no longer a child with a disability and eligible for 
services under IDEA and now the district feels the child may have a disability and need services. NOTE: 
A child whose evaluation team report (ETR) has expired, i.e., over three years old, or whose IEP has not 
been reviewed or revised for over twelve months does not qualify for an initial evaluation.  In this case 
the child needs a reevaluation. 

 An evaluation completed for a child who moves in from out of state with identification as a child with a 
disability under IDEA and the IEP team at the receiving school determines that they will conduct an 
evaluation to determine if they agree with the out-of-state sending district that the child is a child with a 
disability under IDEA.  
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Reevaluation: Check this box if the child has already been identified as a child with a disability under IDEA.  If the 
child’s last evaluation or individualized education program (IEP) has expired prior to beginning this current evalua-
tion, this box is checked unless the child was exited from all special education and related services by an IEP team 
after the completion of a reevaluation which showed that the child was no longer eligible for services under IDEA.  In 
this case, see “Initial Evaluation” in the preceding paragraph.  If the child has moved into Ohio from an out-of-state 
district and an Ohio district accepted the child’s out-of -state evaluation by not conducting an evaluation and serving 
the child under either their out-of- state IEP or an IEP written by the receiving Ohio district, this box is checked as 
this is a reevaluation for the child. Please see the preceding paragraph “Initial Evaluation” for further information. 

IMPORTANT:  The correct way to exit a child from special education is to do the reevaluation, determine 

that the child is no longer eligible for services, document this on the ETR, and provide the parent with a 

PR-01 form.  If the district would like to record this fact on the last IEP, that is fine but is not required. 

Districts should not be changing out pages or writing new IEPs in this scenario. 

Assessment Areas Related to Suspected Disability(ies): The evaluation or IEP team must decide what informa-
tion is needed to determine whether or not the child is a child with a disability that qualifies for special education and 
related services under the Individuals with Disabilities Education Act 
of 2004 (IDEA). The evaluation or IEP team should review each as-
sessment area listed and decide if information needs to be gathered 

in that specific area.  (The team can add additional areas by check-
ing the “other” box on the form.)  For these selected areas, the 
form requires the team to indicate if the data is available and/or if 
further assessment is needed in that particular area. The form 
does not require the team to provide information in any area that 
has not been selected by the team as an assessment area for a 
particular child so those areas can be left blank. 

Under Other, it states that, “Braille needs as determined by VI teacher or appropriately trained/licensed personnel.”  If the 
services of a local Certified Teacher of the Visually Impaired (CTVI) are not available, contact the Ohio State School for the 
Blind Outreach Service for assistance at www.ossb.oh.gov/Outreach.html. 

Data Available: Once the evaluation or IEP team has determined the assessment areas where data or information 
will be collected, the evaluation or IEP team must decide if the data and information have already been collected 
and is available. If the data and information are available, place a check mark in this column.  The evaluation or IEP 
team needs to make sure that the information used to determine eligibility under IDEA is both current and accurate.  
In utilizing information that already exists, the team will need to pay special attention that the information is accurate 

and not over a year old.  The team can consider existing assessment information gathered prior to this one- 
year period in order to connect the current assessment data and information with the pattern of perform-
ance demonstrated by the child in the past; however, the majority of the available data and assessment in-
formation would need to be current (less than one year old) in order to have relevance in determining if the 
child has (or continues to have) a disability. 

Further Testing Needed: (Changed from Further Data Needed to match ETR form—This section refers to 
testing, data, and information.) Once the evaluation or IEP team has determined the assessment areas where 
data or information will be collected, the evaluation or IEP team must decide if the data and information has already 
been collected and is available. If the data and information is NOT available, place a check mark in this column to 
show that testing will be completed to address the assessment area. The evaluation or IEP team needs to make 

sure that the information used to determine eligibility under IDEA is both current and accurate.  If the majority of 
the data and information currently available is over a year old or is determined to not be accurate, further 
assessment would be indicated. 

Continued on page 20 
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Decision  
Assessment 

Type  
Requirements  Probing Questions  

Is the child is making adequate 

progress in learning important 
skills?  

Progress monitoring/ 

curriculum based 
assessment  

 1. What is the child’s initial performance of 

important skills? 

2. What is the child’s present performance of 

important skills? 

3. Is the child using these skills across con-

texts/environments? 

4. How is the child performing in skills other 

than those listed on the IEP? 

5. What is the child’s performance across all 

curricular domains and development? 

6. Is progress being measured against IEP 

goals? 

7. Is progress being measured against con-

tent standards? 

8.  Is progress being measured against de-

velopmental milestones? 

9. Are the ECOSF being used as a measure-

ment?  

Is the program providing a quality 

learning environment.  

 Environmental as-

sessment  

Early Language and Literacy 

Classroom Observation 

Self Reflection Tool for teach-

ers  

1. Is a high quality learning environment 

being provided? 

2. Are all the children making important 

learning progress? 

3. When planning and designing (adapting) 

the environment, are the needs of the 
children being considered (space, materi-

als, equipment)?  

Is the child functioning within a 

typical range of development for 
his/her age? 

Are additional assessments 
needed to determine whether the 

child is in need of interventions or 
a referral to determine eligibility for 

special education and related 
services?  

Screening  The Early Learning Program 

Guidelines require a health 
screening and a developmen-

tal screening within 60 days of 
enrollment. 

Screenings may provide suffi-
cient data to plan for interven-

tions if there is not sufficient 
cause to warrant an evalua-

tion for special education 
eligibility. 

1. Is there an area of concern- one that is out 

of range of normal development? 

2. Are there multiple areas of concern? 

3. Does developmental screening indicate 
potential for developmental delay or dis-

ability?  

Does the child have a develop-

mental delay or disability?  

Is the child eligible for special 

education and related services?  

Evaluation  Eligibility as a preschool child 

with a disability in need of spe-
cial education and/or related 

services.  

1. Does a developmental delay or disability 

exist? 

2. If so, what is the nature and extent of the 

delay or disability? 

3. Does the child meet the specified criteria? 

4. Follow 3 part decision chart* A  
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DATA SOURCES  Key Questions  

Records review 

Including data from Help Me 
Grow 

1. Has the team located and reviewed all information that exists for the student? 

2. Did you include screening information? 

3. What does the information tell the team about whether the difficulties have been present 
over time and across settings? 

4. What does the information tell the team about how the child learns best?  

Interview 1. What are the perceptions of the significant adults in the child’s life? 

2. What have you learned about the conditions or settings and interactions with adults that 
impact the child’s behaviors?  

Observation-multiple observa-
tions across a variety of set-
tings and activities  

1. What is the child’s learning behaviors in a variety of settings and circumstances? 

2. What have you learned about the conditions or settings and interactions with adults that 
impact the child’s behaviors?  

Criterion-referenced or Cur-
riculum-based assessments  

1. What have you learned about the depth and breadth of the child’s knowledge, skills and 
abilities? 

2. Did you learn anything about the child’s preferences, interests and learning styles? 

3. What have you learned about the conditions or settings and interactions with adults that 
impact the child’s behaviors? 

4. To what extent is the child’s learning skills or behavior different from peers? 

5. To what extent is the child’s learning skills or behavior different from age or grade level 
standards? 

6. In conjunction with other information, are the child’s strengths and needs understood?  

Norm-referenced assessments 1. To what extent is the child’s learning skills or behavior different from peers? 

2. To what extent is the child’s learning skills or behavior different from age or grade level 
standards? 

3. In conjunction with other information, are the child’s strengths and needs understood?  
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This should be the same person or persons who will be completing the first part of the Evaluation Team Report 

(ETR) entitled 1 Individual Evaluator’s Assessment. If an individual identified on the planning form as responsi-
ble for gathering information or conducting assessments in one of the assessment areas is unable to do so 
due to any circumstance (i.e., maternity leave, medical problems), the planning form will need to be revised 
to identify the name and position of the person who will now be responsible for that portion of the evalua-
tion. 

The Team has taken into consideration limited English proficiency in planning this assessment. If the child is 
an English language learner, the team must consider how the child will be assessed so the assessments provide an 
accurate portrayal of the child’s knowledge, skills and abilities.  The team must ensure that the assessments are not 
simply measuring the child’s inability to speak English. 

The Team has taken into consideration possible sources of racial/cultural bias in planning this assessment. 
The team must ensure that the assessments used are norm referenced for the racial and cultural background of the 
child that is being tested.  The assessment must be measuring the child’s knowledge, skills and abilities and not the 
child’s unfamiliarity with specific cultural norms. 

Signatures: Document who participated in the planning meeting.  One way to do this is to have each team 
member who attends the planning meeting sign and date the form. The titles under the signature lines on 
the form may be revised to reflect the titles of the team members who participate in the planning meeting 
and who sign the form. The date is the date that the planning meeting was held. If the team did not convene a 
meeting to fill out and sign the form, there must be documentation on file showing that all members, including the 
parent(s), provided input into the planning process.    

Evaluation Planning Form 
Preschool Disability Determination 

There are different types of assessments that may be used for different reasons. IDEA (P.L.108-448, 2004) does not permit 
screening to be used for evaluation purposes or for eligibility determinations. Screenings however can indicate a need for 
further assessment. 

The following chart is provided to assist teams in reviewing data on how the child currently functions. 

  

  
  
  

Decision  
Assess-

ment Type  
Requirements  Probing Questions  

What should the child be 

taught? 

What should the child’s 

educational program ad-
dress? 

What interventions are most 
appropriate (if the child is 

not eligible for special edu-
cation and related ser-

vices)?  

Assessment 

for interven-
tion planning  

 1. What is the child’s present level of developmental performance? 

2. Is the child’s health a factor? Based upon follow-up for health 
needs, are special considerations in programming needed? 

3. What does the child need to be successful in the classroom, 
home and/or community? 

4. What are the effects of adaptations and assistance of child’s 
performance? 

5. What are the child’s usual patterns of responding? 

6. What it the relationship between the child’s response or behav-

iors and environmental variables or conditions? How do these 
appear to be influencing the child’s performance? 


